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DIALOGUE
Care in crisis: COVID-19 as a catalyst for universal child
care in the United States
Nicole M. Elias and Maria J. D’Agostino
Department of Public Management, John Jay College of Criminal Justice, CUNY, New York, NY, USA
ABSTRACT
School closings during COVID-19 exposed an under-addressed gen-
der equity issue in the United States: child care in crisis. To better
understand the child care crisis in the current U.S. context, we detail
how New York City is addressing child care during COVID-19. We
then connect the current approaches to the Lanham Act that was
instituted during WWII as a historical parallel. Ultimately, we argue
for the adoption of a universal system that is affordable, high-quality,
federally-funded with local involvement and discretion, and flexible
for primary caregivers seeking care support. This potential system
builds on current congressional proposals and should take into
account the challenges primary caregivers face in order to disrupt
gender imbalances in care, and in turn, produce greater gender
equity. COVID-19 is an opportunity to instill lasting change by




The Novel Coronavirus (COVID-19) gripped the world in March 2020, with New York
City being termed the epicenter of the virus in the United States (COVID-19: Data,
2020; Katersky, Pezenik, David, & Dastmalchi, 2020). COVID-19 brought a plethora of
disparities and inequities to the surface in the current U.S. context, prompting us to
question our most fundamental structures and practices, particularly along gender lines.
This global pandemic exposes the dependency of our economic system on weak and
costly child care. Many jurisdictions kept schools open at the onset of COVID-19 as a
form of child care, despite the growing risks (Axelson, 2020; Hutt, 2020; Stack &
Schweber, 2020). This pandemic presents an opportunity to move beyond the traditional
model of child care where women bear most of this burden.
COVID-19 data show that women, especially women of color, are disproportionately
affected by the closing of schools as they carry out most of the duties involving child
care (Hutt, 2020) and that women do not remain in the workforce when affordable
childcare is unavailable (Gale, 2020). Child care inequities are persistent in the United
States, dating back to the end of World War II (Folbre, 2006; Hanlon, 2012; Johnson-
Staub, 2017; King & Dodson, 2019; Peterson, 2005; Pynes & Rissler, 2017; Scott, Looby,
Hipp, & Frost, 2017). Gender inequities regarding child care are especially troubling
because they perpetuate additional disparities along with health, income, and race lines
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(Johnson-Staub, 2017; Robins, 1990; Sachs, 2000). Scholarly research demonstrates that
access to quality child care and early education programs are vital not only to the devel-
opment of children but also their families’ financial health, especially when women are
heads of households (Johnson-Staub, 2017; King & Dodson, 2019; Sachs, 2000).
To better understand gender equity implications of child care in crisis, we examine
how the current U.S. child care system disproportionately affects women. We use New
York City to highlight the challenges of child care during COVID-19 and then look at
WWII and the Lanham Act as a historical parallel. We argue that a solution to the cur-
rent lack of child care is adopting a child care system that is affordable, high-quality,
federally-funded with local involvement and discretion, and flexible for primary care-
givers seeking care support. Moreover, this fundamental shift to our policy and practice
would provide great flexibility for primary caregivers in choosing child care options to
accommodate the needs of their families.
New York City’s response to child care during COVID-19
On 2020, July 23, more than 18,800 individuals died in New York City and approxi-
mately 55,000 were hospitalized (COVID-19: Data, 2020). This was the highest per cap-
ita rate of COVID-19 deaths and hospitalizations in the nation (COVID-19: Data,
2020). Beginning in mid-March 2020, COVID-19 cases grew at an exponential rate
within the City and surrounding suburbs (Axelson, 2020). This growth rate was accom-
panied by social distancing policies. On 2020, March 11, New York State Governor,
Andrew Cuomo, announced that colleges and universities within the State University of
New York (SUNY) and City University of New York (CUNY) were required to shift to
an online-based learning system until the end of the spring session (Algar, 2020). A few
days later, on March 16, 2020 K-12 public school systems throughout the state were
closed for in-person classes (Axelson, 2020). This included the closure of the New York
City public school system, the largest school district in the country, for an unspecified
period (Gould & Shierholz, 2020).
Further spread of the virus in the New York City metropolitan area led to the “New
York State on Pause,” an executive order issued on March 20, 2020, that required the
closure of all “non-essential” businesses and enterprises throughout the state (Algar,
2020; Gould & Shierholz, 2020). Business groups defined as essential included pharma-
cies, healthcare, financial institutions, media, and consumer staples (Axelson, 2020). For
the public sector, Governor Cuomo further mandated the reduction of employee per-
sonnel by 75 percent and the suspension of the Department of Motor Vehicle in-person
services (Takenaga, Tumin, & Wolfe, 2020).
Women form approximately 60 percent of the essential workforce in New York City
(Stringer, 2020). Women representation is even greater in essential services such as
healthcare and social services (Stringer, 2020). In the social services sector, women
make up 81 percent of the labor force, while about 75 percent of the healthcare sector
is made up of women (Stringer, 2020). With so many women being deemed essential,
private daycare shut down, and schools closed, child care became a significant problem
for working women and their families. To address this lack of child care, New York
State launched regional enrichment centers using approximately $30 million of the $164
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million in grants the State received from the Federal CARES Act (Lander, 2020b; New
York City Department of Education, 2020).
According to the City’s Department of Education, regional enrichment centers are
public spaces that are designed to provide child care services for the children of essen-
tial workers who are working away from home (New York City Department of
Education, 2020). New York City enrichment centers aim to provide a safe, nourishing,
and academic setting (New York City Department of Education, 2020). Enrichment cen-
ters are operated by personnel from the Department of Education and volunteers from
social service organizations within New York City. They are open throughout the work-
ing week (Monday to Friday) from 7:30 am to 6:00 pm and adhere to social distancing
protocols, including spacing of individual students at least six feet apart from each
other, disinfection of surfaces at regular intervals, and requirement of children to stay at
home if they are ill (New York City Department of Education, 2020). Each qualifying
child is assigned to an enrichment center, located throughout the five boroughs of New
York City, based on their home address and the nature of their parents’ work (degree
of essentiality) (New York City Department of Education, 2020). Qualifying work sec-
tors include the Fire Department New York, New York Police Department, healthcare
workers, Transit/MTA workers, grocery workers (New York City Department of
Education, 2020). The latest data shows that approximately 10,000 students are being
accommodated by these facilities (Stack & Schweber, 2020). The regional enrichment
centers created by New York City’s Department of Education can be an effective first-
step to remedy gender inequities resulting from the child care crisis; yet, enrichment
centers are not without challenges.
New York City’s enrichment centers can mitigate child care gender inequity during
the COVID-19 pandemic. Women are already bearing a heavier burden when it comes
to unpaid care work (Hutt, 2020). The decision to close down the City’s school system
has disproportionately affected women as they contribute more to child care responsi-
bilities relative to men (Hutt, 2020). Enrichment centers are an equalizer for dispropor-
tionately affected women because centers ease child care concerns, a significant burden
which, even today, falls largely under the domain of female responsibilities (Stack &
Schweber, 2020). These centers allow essential women workers to participate in the
labor force on a more equitable basis relative to their male counterparts (Stack &
Schweber, 2020). Women faced inequity with respect to workforce participation pre-
COVID-19, but enrichment centers allow women to participate in the workforce with-
out having to leave the public workforce because of child care responsibilities (Stack &
Schweber, 2020).
A number of enrichment center criticisms have emerged, especially with respect to
ensuring safety and how public information is shared. Safety protocols have been ques-
tioned as a number of staff workers have contracted COVID-19 and at least one enrich-
ment center worker has died (Madina, 2020). There are also concerns that the City’s
enrichment centers may be associated with an increase in cases of Multi-System
Inflammatory Syndrome (MSID) which is linked to COVID-19 (Eyewitness News,
2020). Enrichment center closures and unreliable availability are key points of criticism
(Algar, 2020). For example, a number of centers were closed in Staten Island without
sufficient prior notice due to low attendance rates (Algar, 2020). The location of some
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of the enrichment centers makes it difficult for children from lower-income families to
attend an enrichment center, particularly as a result of the lack of viable transportation
options, especially in lower-density areas such as Staten Island (Algar, 2020).
Despite these criticisms, the enrichment centers can be considered the first step
toward a universal system of childcare that remains beyond the immediate impact of
COVID-19. Understanding how the government has historically responded to child care
in crisis can provide a fuller picture of the potential path forward for institutionalizing
universal child care in the current U.S. context. Comparing WWII legislation and con-
text to the current approaches utilized during COVID-19 allows us to identify major
barriers to adopting universal child care in the U.S. and propose tangible policy solu-
tions for consideration.
Lessons from the past: What can WWII teach us?
The economic and social conditions created by the COVID-19 pandemic are not much
different from those during World War II (WWII). Namely, in both COVID-19 and
World War II, many women were deemed to be essential workers during times of war
or crisis and child care coverage became problematic (Herbst, 2017; Stevenson, 2015;
Tuttle, 1995). During WWII, child care concerns were highlighted as a result of
increased women participation in the labor force as men were drafted to fight overseas
(Herbst, 2017). These concerns were addressed by the U.S. Lanham Act of 19401
(Fousekis, 2011; Herbst, 2017; Stevenson, 2015; Tuttle, 1995). The Lanham Act was ini-
tially intended to be targeted toward communities that produced industrial goods that
were vital to the war effort but in actuality was expanded to communities nationwide
(Herbst, 2017; Stevenson, 2015; Tuttle, 1995) and provided considerable funding for a
number of public programs and included funding for universal child care (Fousekis,
2011; Herbst, 2017; Stevenson, 2015; Tuttle, 1995). Although not free of cost, the uni-
versal child care provided by the Lanham Act was heavily subsidized, making it afford-
able for the vast majority of American families (Cohen, 2015; Stevenson, 2015; Tuttle,
1995). The average cost per child per day was roughly $0.50 cents, about $7 in the pre-
sent day equivalent (Cohen, 2015; Stevenson, 2015; Tuttle, 1995).
Although the Lanham Act passed by the federal government, its implementation was
highly localized (Fousekis, 2011; Stevenson, 2015). The federal government’s role in this
child care initiative was largely limited to funding county and municipal government
child care efforts, but the legislation did include some federal directives and suggested
strategies for localities to follow (Fousekis, 2011; Herbst, 2017; Stevenson, 2015). The
novelty of the Lanham Act lies in its caregiver involvement– those in need of child care
were at the heart of the decision-making process.
Municipal and county governments received funding for child care from the federal
government with considerable flexibility on the use of funding but were also subject to
guidelines and directives (Fousekis, 2011; Herbst, 2017; Stevenson, 2015). For example,
localities were required to organize meetings to discuss female participation within the
industrial workforce and its effects on child care as well as create committees related to
female participation within the workforce and its impact on child care (Herbst, 2017;
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Tuttle, 1995). These committees were diverse and included local officials, nonprofit
organizations, and mothers (Fousekis, 2011; Herbst, 2017; Stevenson, 2015).
Finally, localities, as a prerequisite to receiving funding, were required to commission
needs assessment surveys (Fousekis, 2011; Herbst, 2017; Stevenson, 2015). Once these
prerequisites were satisfied, local governments were authorized to organize and develop
a care system most suited to local conditions, although oversight from state legislatures
did occur (Herbst, 2017; Stevenson, 2015; Tuttle, 1995). Ultimately, those community
members impacted by child care needs were heavily involved in the process of address-
ing those needs in this participatory structure.
Funding by the federal government to locally administered child care systems was
allocated through grants with matching requirements (Fousekis, 2011; Herbst, 2017;
Stevenson, 2015; Tuttle, 1995). Federal grants were expected to provide approximately
half of the operating expenses of the child care systems, while localities were expected
to match the funds provided by the federal government (Herbst, 2017; Stevenson, 2015;
Tuttle, 1995). This funding mechanism, however, did not work as planned, with many
localities failing to provide to match federal grants (Herbst, 2017; Stevenson, 2015;
Tuttle, 1995). For example, municipal and county governments, on average, were able
to match only a small portion of the federal grants (Herbst, 2017; Stevenson, 2015;
Tuttle, 1995). The limited contributions that localities did manage to make largely came
from copayments made by parents for the subsidized child care (Herbst, 2017;
Stevenson, 2015; Tuttle, 1995). The inability of localities to adequately match grants
made by the federal government is one reason why the program turned out to be only
a temporary means of addressing the lack of child care (Cohen, 2015; Herbst, 2017;
Tuttle, 1995).
From its inception, The Lanham Act was always intended to be a temporary provi-
sion (Cohen, 2015; Fousekis, 2011; Tuttle, 1995). It was expected that women workers,
essential to industrial production during the war, would return to their homes and
make way for returning male workers (Cohen, 2015). There was immense lobbying by
women workers, labor unions, care workers and social workers to retain the subsidized
child care program after the war (Cohen, 2015; Fousekis, 2011; Stevenson, 2015). This
lobbying was partially successful and led President Truman to divert funds to the pro-
gram for the rest of his presidency, but the program ultimately came to an end without
renewed funding from later administrations (Cohen, 2015).
Though the Lanham Act was an effective initiative in many respects, it was not with-
out challenges. The total number of centers at the peak of the subsidized program
reached 3,000 and the total number of participating children reached approximately
600,000 (Cohen, 2015; Fousekis, 2011). The number of centers was not nearly adequate
to meet the demand and faced difficulties that are not unlike those of NYC’s current
enrichment centers (Cohen, 2015). For example, the U.S. Labor Department approxi-
mated that only one in ten children that need the subsidized care received it (Cohen,
2015; Fousekis, 2011; Stevenson, 2015). Like New York City’s enrichment centers during
COVID-19, many of the Lanham-subsidized child care centers were considerably under-
staffed and consistently underfunded (Cohen, 2015). Securing annual funding for the
Lanham-subsidized centers was also politically difficult as considerable opposition
existed toward the idea of subsidized child care centers (Cohen, 2015; Stevenson, 2015).
ADMINISTRATIVE THEORY & PRAXIS 5
Although the affordable child care provided by the Lanham Act was short-lived, its
positive effects lingered for many years (Cohen, 2015; Fousekis, 2011; Tuttle, 1995). For
example, persistent increases in maternal employment even years after the end of the
subsidized program are seen as a lasting legacy of the Lanham Act (Cohen, 2015;
Stevenson, 2015).
WWII and now the COVID-19 pandemic highlight two key parallels: first, that
women are essential to the paid economy and that the crisis disrupts the gender imbal-
ance. Second, the measures taken during WWII and COVID-19 are temporary and lack
mechanisms to institutionalize child care for long-term gender equity benefits to be
realized. Now that these historical parallels are evident, we can contextualize child care
in the current pandemic by turning to COVID-19 as an opportunity to adopt a univer-
sal child care system.
Beyond crisis: Reimagining child care in the future
Since the Lanham Act of 1940, support for universal child care in the United States has
ebbed and flowed. The discussion of publicly-funded universal child care has mainly
centered around the needs of children and not the primary caregiver. In 1971, the
Comprehensive Child Development Bill, a universal child care bill that was designed to
make child care easier for single parents by establishing a system of locally-run, afford-
able, and high-quality child care programs, passed both houses of Congress and was
vetoed by then-president Nixon (Morgan, 2001). In 2017, Senator Patty Murray intro-
duced the Childcare for Working Families Act in the U.S. Senate. Although it did not
pass, it was re-introduced again in 2019. Senator Murray’s plan aims to: provide cost-
sharing between the federal government and states to implement high-quality, affordable
child care from birth through age 13; provide incentives and funding for states to create
high-quality preschool programs for low and moderate-income 3- and 4-year olds dur-
ing the school day; addresses the needs of the family, friend, and neighbor care and
care during nontraditional hours to help meet the needs of working families (United
States Congress, 2019). This last goal of the legislation is both new and necessary for
accommodating primary caregiver needs, especially when traditional work hours or
proximity to traditional care centers complicate care arrangements.
Child care garnered even more traction in the 2019U.S. Presidential Primaries as can-
didates proposed options for child care. Senator Elizabeth Warren presented her
Universal Child Care and Early Learning Act (Elizabeth Warren, 2019), which was
largely modeled on the vetoed 1971 Bill. Presently, the Democratic nominee, Joe Biden,
adopted Senator Murray’s plan as part of his presidential platform. What sets the
Murray/Biden plan apart from past approaches is not only addressing the economic
need and child care quality but also the focus on challenges caregivers face. For
example, essential and service employee work schedules, proximity to care centers, and
flexibility in choosing care providers are key aspects of this plan that make it more flex-
ible for a greater number of primary caregivers.
What COVID-19 clearly highlights is the need for a universal child care system that
is federally subsidized in local communities beyond the public education system, a sys-
tem that does not lose sight of caregiver challenges. During the current pandemic, the
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enrichment model offers necessary child care for essential workers but overlooks the
child care needs for caregivers working from home with no access to child care services.
This weakness in our child care system is highlighted as states begin the reopening of
the economy. Many caregivers are wondering who will watch the children if schools
remain closed. This is a question echoed not just in New York City, but across the
United States. Similar to WWII, COVID is providing a window of opportunity to reim-
agine work and home to create a more equitable and diverse workforce by offering a
child care system available to all.
It is important to consider why seemingly positive models have yet to be adopted in
the United States, whether post-WWII, in the 1970s, or in the current context. We
argue that gender equitable child care models have not been a public priority for several
key reasons: first, child care is largely understood as a private responsibility, one that
falls largely on mothers and female caretakers (Morgan, 2001); secondly, the gender-
equitable policy is not high policy priority in the U.S. context (ex: welfare reform com-
parison) (Hutt, 2020; Morgan, 2001); finally, reliance on traditional child care models
neglect primary caregiver challenges that are more gender-equitable.
With very few exceptions, the Lanham Act being a key example, child care over the
course of U.S. history has not occupied a place of prominence on the national policy
agenda. The burden of domestic work and unpaid labor disparities along gender lines
has been a significant aspect of the child care crisis both before and during the
COVID-19 pandemic (Burnier, 2003; Hutt, 2020). COVID-19 has created circumstances
that have added to the burden a woman bears with respect to unpaid labor disparities
(Burnier, 2003; Hutt, 2020). For example, homeschooling, a consequence of the pan-
demic, has been a responsibility that is largely borne by women (Burnier, 2003; Hutt,
2020). As a result of relegating little priority to child care, and treating child care as a
personal, gendered issue has shaped the way public policy and bureaucratic structures
handle child care. These ingrained attitudes and behaviors surrounding child care are
quite difficult to change, even when a global pandemic disrupts child care needs and
necessitates a public response.
What is needed to change our U.S. child care system is a rather significant shift in
thinking and practice. This shift should involve greater emphasis on a child care system
that is affordable, high-quality, federally-funded with local involvement and discretion,
and flexible for primary caregivers seeking care support. During COVID-19, Australia
even made child carefree and subsidized child care employee wages during COVID-19
(Cave, 2020). Yet:
With the country striding back toward normalcy, the first industry that the government is
cutting from the subsidy program is [child care]. And just as free child care is ending,
extra stimulus will be pumped into the construction industry—a contrast that many say
reflects old sexist biases … Australia’s throwback approach to stimulus spending has
prompted a furious outcry. The message for nations a step behind Australia on the path to
reopening comes from many sectors of society: This is not the 1930s or 1950s; economic
priorities must match the times and account for women’s essential roles and sacrifices
(Cave, 2020).
The U.S. should avoid this misstep and not simply return to the previous (lack of)
universal child care.
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This form of creativity and shift is possible, as seen in other countries that have real-
ized the benefit of universal child care, particularly for promoting gender equity. The
Canadian universal child care system “started 20 years ago at [$3.81] a day. It was
increased in 2004 from [about $3] to [$5.33] a day. And now, middle-class families pay
[$6] a day … Since its creation two decades ago, the program has become a model for
the rest of the world. Families there pay about $6 per day. The total cost to Quebec
province: $1.52 billion” (Herrera, 2019). In Canada, “The low-fee, universal system has
been so successful in attracting new mothers. It has induced an incredible increase in
the labor force participation rate of young women in Quebec … now, 85 percent of
women ages 26–44 are now in the workforce in Quebec, the highest participation rate
in the world” (Herrera, 2019). From the greater rate of women in the public, paid work-
force, there is an increase in tax revenue, which is “enough to pay for the cost of the
universal program” (Herrera, 2019). Like Canada, this is possible in the current U.S.
context, but in the U.S., there is still the pervasive assumption that the high cost of
child care is a personal, women’s issue.
Framing child care as a personal women’s issue not only prevents disruptions in a
costly and ineffective system, but it keeps some women with children from taking jobs
or passing up career opportunities. History and comparative examples show that adopt-
ing a universal system is not easy, largely because women, as the target populations
served, are not public policy priorities. Institutionalizing a universal child care model
would disrupt gender imbalances in care, and in turn, produce greater gender equity.
COVID-19 forced policymakers to recognize the centrality of child care to the economy,
and not just women’s economic wellbeing. As presumptive Democratic nominee Joe
Biden states:
Even before the pandemic, our country was experiencing a caregiving crisis. Some care
needs were going untended. Other care needs were filled by Americans serving as unpaid
caregivers lacking the financial support or respite care they needed, and sometimes putting
their careers on hold. Often, families made caregiving decisions that came with great
financial, professional, physical and emotional costs. Caregivers and early childhood
educators—disproportionately women of color—have been underpaid, unseen, and
undervalued for far too long (Biden, 2020).
Conclusion
The current global pandemic presents the opportunity to fundamentally change our
practices surrounding the child care crisis in the United States. What COVID-19 and
the Lanham Act during World War II have illustrated is that social, political, and eco-
nomic life suffers without successful universal child care policies. As a focusing event,
COVID-19, has the potential to propel the establishment of a universal child care sys-
tem that is affordable, high-quality, federally-funded with local involvement and discre-
tion, and flexible for primary caregivers seeking care support. Such a system would help
to ameliorate the structural inequities that perpetuate gender inequity. The momentum
for such a system has taken hold, at all levels of government.
As many school districts across the United States, like New York City, begin the
2020–2021 academic year in a hybrid or fully online format, the lingering question
remains: who will take care of the children while caregivers work. With no long-term
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federally or locally subsidized child care programs, plans for care remain even more
volatile with questions surrounding how the 2020–2021 academic year will function
beyond the fall months. The pandemic accentuates the challenges women face amidst
this uncertainty, particularly the dual burden of being the primary caregiver and bread-
winner for women, especially women of color (PowHerNY, 2020). Women represent
fifty-five percent of the 20.5 million jobs lost since April 2020 (Lander, 2020a). The per-
centage of women in the workforce has fallen below 50 percent (webinar); whereas pre-
COVID-19 women made up more than 50 percent of the workforce.
The paradox of this crisis is that women are either losing their jobs, having to
choose between work or caregiving, or are out on the frontlines as essential workers.
Remedies like New York City’s enrichment centers only get us so far in providing a
temporary solution to child care for essential workers. Most recently the de Blasio
Administration announced plans for New York City to build a new child care sys-
tem from scratch, with preliminary announcements targeting care coverage for
100,000 children from working families. Children will be enrolled in blended learn-
ing and supervised by city staffers at places like libraries and cultural centers
(Miller, 2020). Beyond major municipalities, the U.S. Congress has passed three
pieces of legislation to address supporting families and child care during COVID-
19, nationally.
Although ephemeral, the Coronavirus Aid, Relief, and Economic Security (CARES)
Act was passed by Congress with overwhelming, bipartisan support and signed into law
by President Trump on 2020, March 27, (U.S. Department of Treasury, n.d.). This eco-
nomic relief package allocates over $2 trillion in economic assistance for American
workers, families, and small businesses, particularly child care centers. The CARES Act
provides for Economic Impact Payments to American households of up to $1,200 per
adult for individuals whose income was less than $99,000 (or $198,000 for joint filers)
and $500 per child under 17 years old—or up to $3,400 for a family of four (U.S.
Department of Treasury, n.d.).
Beyond the CARES Act, more specific federal legislation targets child care more dir-
ectly during COVID-19. The Child Care Is Essential Act S.3874 (2020) provides $50 bil-
lion in grant money to child care providers to assist in safely reopening, this funding
could be utilized for sanitation and cleaning, rent and utility costs, or health and safety
training. The House Committee on Education and Labor Chairman Robert C. “Bobby”
Scott (VA-03) explained, “Without child care, parents cannot return to work, a business
cannot reopen, and young children cannot access invaluable early learning opportuni-
ties. But at this moment our child care industry stands on the brink of collapse” He
went on to emphasize the centrality of this bill: “The Child Care is Essential Act would
help save the child care system, which is critical for working families, our economy, and
the healthy development of our nation’s children” (House Committee on
Appropriations, 2020).
The third piece of federal legislation, The United States Congress (2020), focuses on
providing access to safe and affordable child care to families through tax provisions.
These include enhanced dependent and child care tax credits, a new refundable payroll
tax credit for child care providers, and a new tax credit to help employees access qual-
ity, affordable child care. Yet, as temporary solutions, the CARES Act, Child Care Is
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Essential Act and Child Care for Economic Recovery Act serve as a bandaid to a much
more systemic problem.
We should think about child care as a crisis, not just during a crisis. One avenue to achieve
a more permanent and equitable solution is the Biden plan. Biden’s plan would cover chil-
dren under the age of 5, and no family earning below 1.5 times the median income in their
state will have to pay more than 7 percent of their income for quality care (Biden, 2020). A
typical family will pay no more than $45 per week and for the most-hard pressed working
families, early childcare costs would be fully covered, saving these families about $200 per
week (Biden, 2020). In addition, this economic focus, flexibility in choosing care and care
that meets the needs of nontraditional work schedules and location should remain a focus to
ensure the varied needs of caregivers are met. Within larger policy proposals, tools and prac-
tices to institutionalize changes should likewise be adopted.
We should not lose sight of the gendered dimensions of care. To do this, we suggest
adopting creative approaches to capture the experience of caretakers. For example, inte-
grating gender budgeting as a tool to not only allocate resources when developing child
care plans but also move the responsibility of child care from an individual issue to one
that occupies a position of public priority for the benefit of broader society (Elson &
Sharp, 2010; Hill, 2002; Rubin & Bartle, 2005; Sharp, 2003). Also, the utility of collecting
data in this critical moment should not be overlooked. It is critical to understand the
pressing needs and challenges of caretakers during COVID-19 in order to craft prag-
matic and equitable child care policy. The opportunity to achieve greater gender equity
should be realized by treating COVID-19 as a catalyst for the United States to institu-
tionalize a universal child care system.
Note
1. The “Defense Housing and Community Facilities and Services Act of 1940” was more
commonly referred to as the Lanham Act.
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